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Information Sheet 

 

Module Title: Sailing for Adventure: Is it a Pirate’s Life for You? 

 

Module Description (overview) 

 

Popular culture is awash with pirates. From Johnny Depp to Somalia, they are powerful symbols – but symbols of what? 

In this module, students will explore the issues of piracy in many different contexts through close reading of challenging 

texts, contemporary content area texts, and modern-day news coverage. Students will produce an essay defining piracy 

and investigating the morality of piracy.  

 

This is a cross-content module: language arts and social studies. Students read complex text in both language arts and 

social studies, and both classes work on writing. The readings are different yet complementary and the language arts class 

focuses more on the craft of writing. Both teachers grade the final product. Students create a portfolio that prepares them 

for their final writing product. 

 

Before the beginning of the module, students in the language arts class explore Treasure Island by Robert Louis 

Stevenson. Students read chapters 1-6 with lots of teacher support to get used to the language of the book and begin to 

formulate their ideas about piracy. Then students watch the 1950 Disney movie and the teacher assigns a chapter to each 

table group (chapters 7-12).  Groups report out: 1. a summary of plot development, 2. the one most important event, 3. a 

difference between the movie and the chapter, and 4. an answer to the question, “In your chapter, was Silver a good guy 

or a bad guy – support your answer with evidence from the text.” Students use the tracking notes form in the materials 

section to take notes, and they have it available when drafting their LDC essays. For the rest of the chapters, students 

prepare presentations individually or the class reads sections aloud and answers the questions together. 

 

The module takes three weeks of classroom instruction. 

 

Template Task (include number, type, level) Teaching Task 

Task  11 

 

After researching __________ (informational texts) on 

________ (content), write a ___________ (report or 

substitute) that defines __________ (term or concept) 

and explains ________ (content). Support your 

discussion with evidence from your research. L2: 

What __________(conclusions or implications) can 

you draw? (Informational or 

Explanatory/Definition) 

 

 

After researching both fiction and non-fiction texts about 

piracy write a 1,000 word expository essay that defines 

piracy and explains multiple perspectives on the morality 

of piracy. Support your discussion with evidence from 

your research. L2) What conclusions can you draw about 

the morality of piracy? 

 

 

Grade(s)/Level: Grade eight 

Discipline: Social Studies / English Language Arts 

Course(s): American History / Eighth Grade English Language Arts 

Authors: Tim Hayes, Greg Cunningham 

 

Contact information: 

P.K. Yonge Developmental Research School, University of Florida College of Education,  

Greg Cunningham gregc@pky.ufl.edu 

Tim Hayes thayes@pky.ufl.edu 

Christy Gabbard cgabbard@pky.ufl.edu  

 

mailto:gregc@pky.ufl.edu
mailto:thayes@pky.ufl.edu
mailto:cgabbard@pky.ufl.edu
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Section 1: What Task 

What task sets clear, measurable goals for learning? 

A. Template task (include number, type, level): Insert the template task you selected exactly as it is worded 

 

Task 11: Informational or Explanatory/Definition L1, L2): After researching __________ (informational 

texts) on ________ (content), write a ___________ (report or substitute) that defines __________ (term or 

concept) and explains ________ (content). Support your discussion with evidence from your research. L2: What 

__________(conclusions or implications) can you draw?  

 

 

B. Standards: The Literacy Design Collaborative has already identified the CCSS “built in” to all Informational or 

Explanatory/Definition Tasks. Please select which (if any) “When Appropriate” Common Core State Standards are 

included in the Explanatory task/module you developed. These standards are in boldface for this module. 

 

“Built In” Reading Standards 

1- Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual 

evidence when writing or speaking to support conclusions drawn from the text. 

2- Determine central ideas or themes of a text and analyze their development; summarize the key supporting details 

and ideas. 

4- Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative 

meanings, and analyze how specific word choices shape meaning or tone.  

6- Assess how point of view or purpose shapes the content and style of a text. 

10- Read and comprehend complex literary and informational texts independently and proficiently. 

“When Appropriate” Reading Standards 

3- Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 

5- Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g. a 

section, chapter, scene, or stanza) relate to each other and the whole. 

7- Integrate and evaluate content presented in diverse formats and media, including visually and 

quantitatively, as well as in words. 

8- Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as 

the relevance and sufficiency of the evidence. 

9- Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare 

the approaches the authors take. 

 

WRITING STANDARDS FOR INFORMATIONAL OR EXPLANATORY 

“Built In” Writing Standards 

2- Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately 

through the effective selection, organization, and analysis of content. 

4- Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 

purpose, and audience. 

5- Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 
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9- Draw evidence from literary or informational texts to support analysis, reflection, and research. 

10- Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a 

single sitting or a day or two) for a range of tasks, purposes, and audience. 

“When Appropriate” Writing Standards 

1- Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant 

and sufficient evidence. 

3 - Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, 

and well-structured event sequences. 

6 - Use technology, including the Internet, to produce and publish writing and to interact and collaborate with 

others. 

7 - Conduct short as well as more sustained research projects based on focused questions, demonstrating 

understanding of the subject under investigation. 

8- Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each 

source, and integrate the information while avoiding plagiarism. 

 
 

State or District Content Standards: Below are from the State of Florida content standards:  Next Generation Sunshine 

State Standards. Grade-level CCSS are included in the Section 2 of this module. 

State Social Studies Content Standards 

Number Content Standard(s) 

SS.8.A.1.4 Differentiate fact from opinion; utilize appropriate historical research and fiction/nonfiction support 

materials. 

SS.8.A.2.1 Compare the relationships among the British, French, Spanish, and Dutch in their struggle for 

colonization of North America. 

SS.8.A.2.5 Discuss the impact of colonial settlement on Native American populations. 

 

 

Teaching Task: Design your teaching task.  

Background to share with students:  Popular culture is awash with pirates. From Johnny Depp to the 

pirates of Somalia, they are powerful symbols – but symbols of what? In this module, you will explore the 

issues of piracy in many different contexts, through close reading of challenging texts (including fiction and 

non-fiction accounts of piracy), contemporary content area texts, and modern-day news coverage. You will 

Speaking and Listening Standards 

1- Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building 

on others’ ideas and expressing their own clearly and persuasively. 

4-Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the 

organization, development, and style are appropriate to task, purpose, and audience. 

Language Standards 

1-Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

2-Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

3-Apply knowledge of language to understand how language functions in different contexts, to make effective choices 

for meaning or style, and to comprehend more fully when reading or listening. 
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produce an essay defining piracy and investigating the morality of piracy.  

 

Prompt: After researching both fiction and non-fiction texts about piracy write a 1,000 word expository 

essay that defines piracy and explains multiple perspectives on the morality of piracy. Support your 

discussion with evidence from your research. L2) What conclusions can you draw about the morality of 

piracy? 

 

Reading texts: See materials list 
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Teaching Task Rubric: Informational/Explanatory 

Scoring 

Elements 

Not Yet Approaches Expectations Meets Expectations Advanced 

1 1.5 2 2.5 3 3.5 4 

Focus Attempts to address prompt, but 

lacks focus or is off-task. 

 Addresses prompt appropriately, but 

with a weak or uneven focus. 

 Addresses prompt appropriately and 

maintains a clear, steady focus. 

 Addresses all aspects of prompt 

appropriately and maintains a strongly 

developed focus. 

Controlling 

Idea 

Attempts to establish a controlling 

idea, but lacks a clear purpose. 

 Establishes a controlling idea with a 

general purpose.  

 Establishes a controlling idea with a 

clear purpose maintained throughout 

the response.  

 Establishes a strong controlling idea with a 

clear purpose maintained throughout the 

response.  

Reading/ 

Research 

Attempts to present information 

in response to the prompt, but 

lacks connections or relevance to 

the purpose of the prompt. (L2) 

Does not address the credibility of 

sources as prompted. 

 Presents information from reading 

materials relevant to the purpose of 

the prompt with minor lapses in 

accuracy or completeness. (L2) 

Begins to address the credibility of 

sources when prompted. 

 Presents information from reading 

materials relevant to the prompt with 

accuracy and sufficient detail. (L2) 

Addresses the credibility of sources 

when prompted. 

 Accurately presents information relevant to 

all parts of the prompt with effective 

selection of sources and details from reading 

materials. (L2) Addresses the credibility of 

sources and identifies salient sources when 

prompted. 

Development Attempts to provide details in 

response to the prompt, including 

retelling, but lacks sufficient 

development or relevancy. (L2) 

Implication is missing, irrelevant, 

or illogical. (L3) Gap/unanswered 

question is missing or irrelevant. 

 Presents appropriate details to 

support the focus and controlling 

idea. (L2) Briefly notes a relevant 

implication or (L3) a relevant 

gap/unanswered question. 

 Presents appropriate and sufficient 

details to support the focus and 

controlling idea. (L2) Explains 

relevant and plausible implications, 

and (L3) a relevant gap/unanswered 

question. 

 Presents thorough and detailed information 

to strongly support the focus and controlling 

idea. (L2) Thoroughly discusses relevant and 

salient implications or consequences, and 

(L3) one or more significant 

gaps/unanswered questions. 

Organization Attempts to organize ideas, but 

lacks control of structure. 

 Uses an appropriate organizational 

structure to address the specific 

requirements of the prompt, with 

some lapses in coherence or 

awkward use of the organizational 

structure 

 Maintains an appropriate 

organizational structure to address the 

specific requirements of the prompt. 

 Maintains an organizational structure that 

intentionally and effectively enhances the 

presentation of information as required by 

the specific prompt. 

Conventions Attempts to demonstrate standard 

English conventions, but lacks 

cohesion and control of grammar, 

usage, and mechanics. Sources 

are used without citation. 

 Demonstrates an uneven command 

of standard English conventions and 

cohesion. Uses language and tone 

with some inaccurate, inappropriate, 

or uneven features. Inconsistently 

cites sources. 

 Demonstrates a command of standard 

English conventions and cohesion, 

with few errors. Response includes 

language and tone appropriate to the 

audience, purpose, and specific 

requirements of the prompt. Cites 

sources using an appropriate format 

with only minor errors. 

 Demonstrates and maintains a well-

developed command of standard English 

conventions and cohesion, with few errors. 

Response includes language and tone 

consistently appropriate to the audience, 

purpose, and specific requirements of the 

prompt. Consistently cites sources using an 

appropriate format. 

Content 

Understanding 

Attempts to include disciplinary 

content in explanations, but 

understanding of content is weak; 

content is irrelevant, 

inappropriate, or inaccurate. 

 Briefly notes disciplinary content 

relevant to the prompt; shows basic 

or uneven understanding of content; 

minor errors in explanation. 

 Accurately presents disciplinary 

content relevant to the prompt with 

sufficient explanations that 

demonstrate understanding. 

 Integrates relevant and accurate disciplinary 

content with thorough explanations that 

demonstrate in-depth understanding. 
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Section 2: What Skills? 

What skills do students need to succeed on the teaching task? 

Each module is required to identify the specific student skills, define them, and cluster them.  The example below is one 

list.  Module builders can use this version, change it, or identify different skills, different definitions, and different clusters 

using the chart.  

SKILL DEFINITION 

SKILLS CLUSTER 1: PREPARING FOR THE TASK  

1. Task 

engagement 

Ability to connect the task and new content to existing knowledge, skills, experiences, interests, and 

concerns. 

Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) 

with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing 

their own clearly. (LACC.8.SL.1.1) 

2. Task analysis Ability to understand and explain the task’s prompt, project calendar and assessment criteria. 

Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) 

with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing 

their own clearly. (LACC.8.SL.1.1) 

SKILLS CLUSTER 2: READING PROCESS 

1. Active reading  Ability to identify the central point and main supporting elements of a text. 

Determine a central idea of a text and analyze its development over the course of the text, 

including its relationship to supporting ideas; provide an objective summary of the text. 

(LACC.8.RI.1.2) (RH.6-8.2) 

2. Critical reading Ability to distinguish fact from opinion and make critical judgments about the validity of evidence 

in the text. 

Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning 

is sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is 

introduced. (LACC.8.RI.3.8) (RH6-8.8) 

3. Essential 

vocabulary 

Ability to identify and master terms essential to understanding a text 

Determine the meaning of words and phrases as they are used in a text, including figurative, 

connotative, and technical meanings; analyze the impact of specific word choices on meaning and 

tone, including analogies or allusions to other texts (LACC.8.RI.2.4) (RH6-8.4) 

4. Note-taking  Ability to select important facts and passages for use in one’s own writing with an emphasis on 

documenting sources. 

Gather relevant information from multiple print and digital sources, using search terms effectively; 

assess the credibility and accuracy of each source; and quote or paraphrase the data and 

conclusions of others while avoiding plagiarism and following a standard format for citation 

(LACC.8.W.3.8) 

SKILLS CLUSTER 3: TRANSITION TO WRITING 
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1. Bridging Ability to link reading results to writing task. 

Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) 

with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing 

their own clearly. (LACC.8.SL.1.1) 

Present claims and findings, emphasizing salient points in a focused, coherent manner with 

relevant evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, 

adequate volume, and clear pronunciation (LACC.8.SL.2.4) 

SKILLS CLUSTER 4: WRITING PROCESS 

1. Controlling idea Ability to establish a controlling idea (claim/thesis) and consolidate information relevant to task. 

Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information 

into broader categories; including formatting (e.g., headings), graphics (e.g., charts, tables), and 

multimedia when useful to aiding comprehension. (LACC.8.W.1.2a) (WHST.6-8.2a) 

2. Planning Ability to develop a line of thought and text structure appropriate to an informational/explanatory 

task. 

Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information 

into broader categories; including formatting (e.g., headings), graphics (e.g., charts, tables), and 

multimedia when useful to aiding comprehension. LACC.8.W.1.2a) 

3. Development Ability to construct an initial draft with an emerging line of thought and structure. 

Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or 

other information and examples (LACC.8.W.1.2b) (WHST.6-8.2b) 

4. Revision Ability to refine text, including line of thought, language usage, and tone as appropriate to 

audience and purpose. 

With some guidance and support from peers and adults, develop and strengthen writing as needed 

by planning, revising, editing, rewriting, or trying a new approach, focusing on how well purpose 

and audience have been addressed (LACC.8.W.2.5) (WHST.6-8.5) 

5. Editing Ability to proofread and format a piece to make it more effective. 

Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. Demonstrate command of the conventions of standard English capitalization, 

punctuation, and spelling when writing. Use knowledge of language and its conventions when 

writing, speaking, reading, or listening (LACC.8.L.1.1-3)  

6. Academic 

Integrity 

Ability to use and credit sources appropriately 

Gather relevant information from multiple print and digital sources, using search terms effectively; 

assess the credibility and accuracy of each source; and quote or paraphrase the data and 

conclusions of others while avoiding plagiarism and following a standard format for citation 

(LACC.8.W.3.8) (RH6-8.1) 

7. Completion Ability to submit final piece that meets expectations. 

Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience LACC.8.W.2.4) 

 

 



 9 

Section 3: What Instruction? 

How will teachers teach students to succeed on the teaching task? 

All LDC instructional ladders have mini-tasks (prompt, product and mini-task scoring), instructional strategies and 

pacing. The following is an example instructional ladder.  Module developers can adopt, adapt or delete the approaches 

for each section in order to build their own mini-tasks, instructional strategies and pacing to teach to skills identified in 

Section 2.  

LDC INSTRUCTIONAL LADDER 1 

Skills Cluster 1:  Preparing for the Task 

1. Task engagement:  Ability to connect the task and new content to existing knowledge, skills, experiences, 

interests, and concerns. 

Social Studies: 

Mini-task 

 Prompt (on board “what is a Pirate?”) “Now that we’re trying to define piracy, think and write for 2 -3 

minutes about what a pirate is.  Then discuss your writing with your shoulder partner.  Once you’ve reached 

consensus, come to the board and write your definition.”  “Now that we have all these different definitions, 

let’s decide which one makes the most sense.” 

 Product: short response / draft whole-class definition 

 Mini-task scoring: No scoring 

Instructional strategies 

 Think-pair-share 

 Class consensus-building  

Pacing: one-half class period 

ELA: 

Mini-task 

 Prompt “We’re going to watch a famous old movie about one of the most famous fictional pirates of all time.  

While you watch, I want you to think about what it means to be a pirate.  List as many pirate traits as you can 

- things like bloodthirstiness or fearlessness. And be sure to note what’s happening in the movie when you 

think of it, so you can find your way back to that scene.” 

 Product: list of “Hollywood” pirate traits.  

 Mini-task scoring: When completed, placed in student portfolio. 

Identifies 3-4 “Hollywood” pirate traits 

yes no 

 

Instructional strategies 

 Student note-taking 

Pacing 1.5 class periods 

 

2. Task Analysis: Ability to understand and explain the task’s prompt and rubric 
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Social Studies: 

Mini-task 

 Prompt: “I want you to take a look at the Unit Task I have put on the board and in the back of the room. I 

want you to read it and pick what you feel are the most important parts of the task.” Students take a few 

moments to read the Module Task and then there is a brief class discussion.  

o Highlight Points of the Task: 1) 1,000 word essay, 2) essay defines piracy 3) essay defines pirate 

morality (are pirates good or bad?) 4) support claims with evidence from the assigned texts. 

 Prompt: “Now that we have determined what the task for this unit is, I would like you to write a letter home 

to your parents describing what we are going to be working on in both Language Arts and Social Studies over 

the next few weeks. I then want you to bring the letter home and have your parents read it and sign and bring 

it back for your first assignment in the unit.” 

 Product: Signed letter 

 Mini-task scoring: When completed, placed in student portfolio. 

Letter home completed 

yes no 

 

Instructional strategies  

 Class conversation then individual work on a note home to parents. 

 Clarify the timetable and support plans for the task. 

 Student-created summary of module expectations. 

 Teacher-guided discussion regarding assessment criteria. 

Pacing: one-half class period 

 ELA 

Mini-task 

 Prompt: “I want you to watch a short music video.  Before we start I want you to follow along with these 

printed lyrics” Teacher distributes lyrics to Professional Pirate.  “A line from this song is at the core of this 

entire unit.  See if you can figure out which line could drive a unit that tries to define piracy. Write what you 

think and then we’ll share.” 

 Product: short response 

 Mini-task scoring: No scoring 

Instructional strategies 

 Think-write-share 

Pacing: one-half class period 

 

Skills Cluster 2:  Reading Process 

 

1. Active Reading: Ability to identify the central point and main supporting elements of a text. 

3. Essential Vocabulary: Ability to identify and master terms essential to understanding a text. 

Social Studies: Ongoing for all texts 



 11 

Mini-task: 

 Prompt: “We are going to work through some complex academic texts in both classrooms for this unit. In 

Language Arts you will be concentrating on vocabulary and comprehension and in history we will be 

focusing on content and geographical context.” Students are given “Drake Attacks St. Augustine,” “Somali 

Pirates Now Have Form Letters and Company Stationary,” “U.S. Swoops In to Free Two From Pirates in 

Somali Raid,” or they retrieve it from their portfolios.  Students are asked to read the article and 

underline/code mentions of people, locations and dates. 

 Instruction: Teacher reviews and clarifies content and helps create a timeline with students and uses 

multimedia (Google Maps) to show the locations mentioned in the article. 

Product: Coded text 

 Mini-task scoring: Placed in student portfolio 

Code examples of people, locations, and dates 

yes no 

 

Instructional Strategies: Coding text 

Pacing: Four class-periods (Two-class periods for “Drake Attacks St. Augustine,” and Two-class periods for articles on 

Somali Pirates) 

 ELA: ongoing for all texts 

Mini-task: 

 Prompt “We are going to work through some complex academic text in both classrooms for this unit.  In 

History you will be concentrating on content and geographical context and in language arts we will be 

focusing on vocabulary and comprehension.” Students are given “Drake Attacks St. Augustine,” and excerpts 

from Pyle’s Book of Pirates or they retrieve texts from their portfolios.  Students are directed to read along 

silently as the teacher models vocabulary-clarification strategies in a read-aloud/think-aloud pattern. 

 Product: Coded text 

 Mini-task scoring: placed in student portfolio 

Instructional Strategies: 

 Morphology/word parts: familiar roots, known affixes  

 “Read around it” – if clarification is necessary for comprehension 

 “Best-guess synonym” - read through the word and check for understanding 

Pacing: Four class-periods (Two-class periods for “Drake Attacks St. Augustine,” and Two-class periods for Pyle excepts) 

2. Critical Reading: Ability to distinguish fact from opinion and make critical judgments about the validity of 

evidence in the text. 

Social Studies & ELA: Ongoing in both classrooms for all texts. 

Mini-task: 

 Prompt: Complete a fact/opinion/conclusion chart for each text you read. At the bottom of each chart, record 

your new thinking about the morality of piracy. 

 Product: Analysis Chart 
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 Mini-task scoring: Analysis Chart placed in student portfolio 

Instructional Strategies: 

 Teacher models the chart with a short text. 

 Students complete a chart with a partner. 

 Students complete a chart independently. 

Pacing: Four class-periods (concurrent with other activities in Skill Cluster Two). 

4. Note-Taking: Ability to select important facts and passages for use in one’s own writing with an emphasis on 

documenting sources. 

Social Studies & ELA: Ongoing in both classrooms for all texts. 

Mini-task: 

 Prompt: “Throughout the reading we would like you to make a list of traits, main ideas and items that you feel 

will help you answer the task. Make sure you write down where you found it so you can cite it while you are 

writing your 1,000 word essay that defines piracy and determines if pirates are good or bad.” 

 Product: Notes on texts 

 Mini-task scoring: placed in student portfolio 

List at least 5 traits, main ideas, and items and the source 

yes no 

 

Instructional Strategies: Note-taking 

Pacing: Four class-periods (concurrent with other activities in Skill Cluster Two). 

 

Skills Cluster 3:  Transition to Writing 

1. Bridging: Ability to link reading results to a writing task. 

Social Studies:  

Mini-task: 

 Prompt: “Over the past four classes in both Language Arts and Social Students we have read a variety of texts 

about pirates. I want you to now create a list of traits that you feel best define piracy. I then want you to rank 

them from one to ten. The trait you have as number one should be the one you feel most confident about. Use 

your notes and coded text to help you with this.”  

 Product: Ranked list of pirate traits that represents students’ comfort with the level of text-based support. 

 Mini-task scoring: Placed in student portfolio 

Instructional Strategies:  

 Independent review of notes. 

 Compile a student-generated list of these ideas for public examination. 
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Pacing: One half-class period. 

ELA:  

Mini-task: 

 Prompt: “You still might be worrying about how long this definition essay needs to be.  I want you to read 

this definition essay.  While you read, pay attention to the different sub-ideas that all related to his main idea.” 

Distribute Online Writing Lab (http://owl.english.purdue.edu/owl/resource/560/01/ ) definition essay 

example.  Once students are finished reading, project the outline for the example essay and show students 

how the outline looks just like what is beginning to happen in History.  Assure students that they have more 

than enough information to write 1000 words 

 Product: Text marked for main idea, supporting details 

 Mini-task scoring: no scoring 

Instructional Strategies:  Text interaction 

Pacing: One half class period 

 

Skills Cluster 4:  Writing Process 

1. Controlling Idea: Ability to establish a controlling idea and consolidate information relevant to task. 

Social Studies & ELA: At this point in the module, the focus is on coaching rather than instruction. Students work 

on drafting, revising, and editing with support through teacher and peer conferencing.  As issues arise in 

conferences, both classes address common problems (with the writer’s permission) by projecting the text in 

question, discussing it, and revising the work as a class. 

 

Mini-task: 

 Prompt: “We are going to create your thesis today. A thesis is a formal way of stating what your paper is 

going to be about, and it is necessary to have in the beginning of a formal paper. This statement needs to 

define piracy and state how you feel about pirates. If you would like, you can use the following template to 

get started: “Pirates are (trait), (trait), (trait) and (trait) and because of this pirates are (moral/immoral) and 

(should/should not) be celebrated in popular culture.’” 

 Product: Thesis Statement 

 Mini-task scoring: Placed in student Portfolio 

Thesis clear, concrete, and exact. 

yes no 

 

Instructional Strategies:  

 Thesis template. 

 Students, in pairs, write a thesis statement. 

 Pairs share out their thesis statements. 

 Individual students write their own thesis statements 

Pacing: One half class period. 

http://owl.english.purdue.edu/owl/resource/560/01/
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Mini-task: 

 Prompt: “Once you have completed your thesis we want you to write an opening paragraph that includes your 

thesis and the key points you plan to make in your essay.” 

 Product: Opening paragraph 

 Mini-task scoring: Placed in student Portfolio 

Instructional Strategies:  

 Share model opening paragraphs that include thesis statements, a hook, and a clear statement of what will 

follow in the development. 

 Have students work individually on opening paragraphs and share their work in small groups 

Pacing: One-half class period. 

2. Planning: Ability to develop a line of thought and text structure appropriate to an expository essay. 

Social Studies & ELA: At this point in the module, the focus is on coaching rather than instruction. Students work 

on drafting, revising, and editing with support through teacher and peer conferencing.  As issues arise in 

conferences, both classes address common problems (with the writer’s permission) by projecting the text in 

question, discussing it, and revising the work as a class. 

 

Mini-task: 

 Prompt: “We had you make a list of traits of pirates and you ranked them from one to ten based on how 

confident you were in supporting these traits. Now, we want you to go back through all of the texts that you 

have in your folder and find examples of each trait starting with your highest ranked trait. If you would like to 

color code each trait in your texts, you can do that. It is important to find examples of each trait that you have 

listed. This exercise will help you create an outline and the body of your essay.” 

 Product: Outline 

 Mini-task scoring: Placed in student portfolio 

Instructional Strategies:  

 Color-coding text (students highlight text with color that matches their list they created earlier. For example, a 

pink highlighter can identify “greed” or “group loyalty”). 

 Demonstrate color-coding on the board. 

Pacing: One class period. 

3. Development: Ability to construct an initial draft with an emerging line of thought and structure 

Social Studies & ELA: At this point in the module, the focus is on coaching rather than instruction. Students work 

on drafting, revising, and editing with support through teacher and peer conferencing.  As issues arise in 

conferences, both classes address common problems (with the writer’s permission) by projecting the text in 

question, discussing it, and revising the work as a class. 

 

Mini-task: 

 Prompt: Write an initial draft complete with opening, development, and conclusions on pirate morality; insert 

and cite textual evidence. 

 Product: Initial draft. 

 Mini-task scoring: Placed in student-portfolio 
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Instructional Strategies:  

 Provide support to students, as needed. 

 Encourage student to re-read module task partway through writing, to check that they are on track. 

 Provide thesis-essay organizer as an additional voluntary support to students, as needed. 

Pacing: Two class periods. 

4. Revision: Ability to refine text, including line of thought, language usage, and tone as appropriate to audience 

and purpose. 

Social Studies & ELA: At this point in the module, the focus is on coaching rather than instruction. Students work on 

drafting, revising, and editing with support through teacher and peer conferencing.  As issues arise in conferences, 

both classes address common problems (with the writer’s permission) by projecting the text in question, discussing it, 

and revising the work as a class. 

Mini-task: 

 Prompt: Refine your composition’s analysis, logic, and organization of ideas/points. Use textual evidence 

carefully, with accurate citations. Decide what to include and what not to include. 

 Product: Revised draft. 

 Mini-task scoring: Placed in student-portfolio 

Instructional Strategies:  

 Provide support to students, as needed. 

 Model useful feedback that balances support for strengths and clarity about weaknesses (see form in materials 

section). 

 Peer response groups: Assign students to provide each other with feedback on those issues. 

Pacing: One class period. 

5. Editing: Ability to proofread and format a piece to make it align with conventions of written English. 

Social Studies & ELA: At this point in the module, the focus is on coaching rather than instruction. Students work 

on drafting, revising, and editing with support through teacher and peer conferencing.  As issues arise in 

conferences, both classes address common problems (with the writer’s permission) by projecting the text in 

question, discussing it, and revising the work as a class. 

Mini-task: 

 Prompt: Take your revised essay and edit for spelling, capitalization, punctuation and grammar.  Adjust 

formatting as needed to provide clear, appealing text. 

 Product: Error-free draft. 

 Mini-task scoring: Placed in student portfolio 

Instructional Strategies:  

 Provide support to students, as needed. 

 Peer editing groups: Assign students to proofread each other’s texts a second time. 

 

Pacing: One-half class period. 

6. Academic Integrity: Ability to use and credit sources appropriately.. 
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Social Studies & ELA: The use of correct citations is discussed and reinforced in both language arts and social 

studies as an ongoing concern. 

Mini-task: 

 Prompt: Make sure you have cited your sources correctly. 

 Product: Citation page 

 Mini-task scoring: no scoring 

Instructional Strategies:  

 Discuss reasons for citations and how to properly reflect where you have gotten information. 

 Instruction on using Microsoft Word citation tools 

Pacing: One-half class period. 

7. Completion: Ability to submit final piece that meets expectations. 

Social Studies & ELA: Papers are reviewed and submitted in language arts class 

Mini-task: 

 

 Prompt: Take one last look at your paper before you turn it in. Neatly make any last minute changes. Write a 

few sentences reflecting on your final paper. 

 Product: Final piece 

 Mini-task scoring: Scoring of final product using the rubric. Both teachers score the final product and confer 

on a final grade.  

 

Instructional Strategies:  

 Have students reflect on their own writing 

Pacing: One-half class period. 
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Materials, References, and Supports 

Teacher Materials Student Materials 

 

Resources: 

 

Treasure Island, Video, Disney, 1950 

Muppet Treasure Island – Professional Pirate 

– Video and Lyrics (available online) 

 

Treasure Island. Robert Louis Stevenson, 

1881.  http://www.gutenberg.org/ebooks/120 

 

Text-based Pirate Traits: 

Revengeful, Greedy, Democratic, Murderous, 

Deceitful, Adventurous, Malicious, Sense of 

Brotherhood etc… 

 

 

Text for teaching task: 

“Drake Destroys St. Augustine: 1586” 

The Florida Historical Quarterly, Vol. 44, No. ½ 

www.jstor.org/stable/30147728?origin=JSTOR-pdf 

 

Howard Pyle’s Book of Pyrates. Pyle, Howard I. 1921. Gutenberg 

Project, 2008 

http://www.gutenberg.org/catalog/world/readfile?fk_files=1546051 

 

“Somali Pirates Now Have Form Letters and Company 

Stationary.” Business Insider, August 13, 2012. Berkowitz, Ben 

http://www.businessinsider.com/somali-pirates-are-surprisingly-

organized-2012-8 

 

“U.S. Swoops In to Free 2 From Pirates in Somali Raid.” New 

York Times, January 25, 2012. Gettleman, Jeffrey 

http://www.nytimes.com/2012/01/26/world/africa/us-raid-frees-2-

hostages-from-somali-pirates.html?pagewanted=all 

 

 

http://www.gutenberg.org/ebooks/120
http://www.jstor.org/stable/30147728?origin=JSTOR-pdf
http://www.gutenberg.org/catalog/world/readfile?fk_files=1546051
http://www.businessinsider.com/somali-pirates-are-surprisingly-organized-2012-8
http://www.businessinsider.com/somali-pirates-are-surprisingly-organized-2012-8
http://www.nytimes.com/2012/01/26/world/africa/us-raid-frees-2-hostages-from-somali-pirates.html?pagewanted=all
http://www.nytimes.com/2012/01/26/world/africa/us-raid-frees-2-hostages-from-somali-pirates.html?pagewanted=all
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Fast Track Notes for Treasure Island    Name: 

 The most important thing that happens in this chapter, 

according to the presenters: 

Is LJS a good guy (gg) or a bad guy (bg)? Record the page  

And paraphrase the evidence. 

7  

 

 

8  

 

 

9  

 

 

10  

 

 

11  

 

 

12  

 

 

13  

 

 

14  

 

 

15  

 

 

16  

 

 

17  
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33 
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Sample Useful Feedback for Peer Conferencing 

The paper keeps my interest. 

The thesis is clear. 

The opening sentence catches my attention. 

The introduction is perfect for the topic. 

I can follow the organization of the paper. 

The organization is logical. 

Every idea in the paper relates to the thesis. 

The thesis is supported by at least two big ideas. 

Each big idea is supported by lots of detail. 

Great diction! (highlight words used well) 

This sentence helps me visualize what is happening. (highlight sentence) 

I completely understood the information in this paper. 

The support is convincing. 

The ideas in this paper are interesting. 

I don’t see one spelling error in the paper. 

The punctuation is correct in this paragraph. (highlight paragraph) 

The paper ends with something for me to think about. 

After I read this paper, I had a new way of looking at the topic. 

Can you think of something that will catch the reader’s interest for your opening paragraph? 

Can you clarify this point? (highlight unclear section) 

I found these mistakes in your paper (highlight them). Let’s see if I am right. (Check with the teacher or in a reference 

book) 

I’m not sure I understand whether you think pirates are moral or immoral. Can you clarify that? 
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Student Portfolio Checklist    Name: ________________________________ 

 

Check Product Teacher 

initial 

 Working Pirate Definition  

 “Hollywood” Pirate Traits  

 Signed Letter Home To Parents  

 Coded-Text: Drake  

 Coded-Text: Pyle  

 Coded-Text: Somali NY Times  

 Coded-Text: Somali Business Insider  

 Analysis-Chart: Drake  

 Analysis-Chart: Pyle  

 Analysis-Chart: Somali NY Times  

 Analysis-Chart: Somali Business Insider  

 Ranked Pirate Trait List  

 Thesis Statement  

 Opening Paragraph  

 Outline  

 Initial/First Draft  

 Revised Draft  

 Final Draft  
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Fact vs. Opinion      Name_____________________________ 

 

 

Pick out words from the texts that express something that is factual, and words that express a personal belief 

or attitude 

Fact: something that actually exists, has existed, or 

can be proven with observation or evidence 

Opinion: a belief, personal view, attitude or appraisal 

that rests on incomplete evidence to make it a 

certainty 

Nouns: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Adjectives: 

Nouns: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Adjectives: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


